Scr lpta pbiumpwr20@umpwr.ac.id

ISSN-e 2746-2706 ISSN-p 2302-6677

English Depcartrment Jowurmncal

Bridging Gaps in ESP: A Need Analysis for Al-Integrated
Food and Beverage Service Module

I Wayan Sumerta Winaya Asnadi!, Ni Made Ratminingsih?, Made Hery Santosa®,
Ni Kadek Herna Lastari*
{sumerta46wa@gmail.com', made.ratminingsih@undiksha.ac.id?, mhsantosa@undiksha.ac.id?,
hernalastari@pnb.ac.id*}
Universitas Pendidikan Ganesha, Indonesia'??
Politeknik Negeri Bali, Indonesia*

DOI: 10.37729/scripta.v13i1.7562

Abstract. This study investigates the needs underlying the development of an English for Specific
Purposes (ESP) module for Food and Beverage Service (FBS) integrated with Al-generated listening
audio in vocational education. Although ESP materials are expected to reflect workplace
communication demands, preliminary observations reveal a mismatch between instructional content
and industry-relevant language use, particularly in listening competence. This study employed a
mixed-method approach, collecting data through document analysis of lesson plans and syllabi,
questionnaires with closed and open-ended items completed by vocational students, and interviews
with instructors and industry practitioners. The analysis focuses on learners’ necessities, lacks, and
wants. The findings indicate that students require authentic, workplace-oriented materials, especially
those supporting listening and speaking in real hospitality contexts. However, significant gaps persist,
including limited exposure to authentic listening input, insufficient practice opportunities, and low
confidence in interacting with international guests. Students also prefer structured, flexible, and
context-specific materials incorporating dialogue-based audio and diverse accents. These findings
highlight a mismatch between learners’ needs and existing instructional practices. The study
concludes that Al-generated audio offers a promising solution by providing customizable and
authentic listening input, although its effectiveness depends on alignment with pedagogical principles
and learner needs.

Keywords: Need analysis, Vocational student, English for Specific Purposes, Al-Integrated Module,
Listening skill

1. INTRODUCTION

English for Specific Purposes (ESP) is designed to prepare learners to use English effectively in
professional contexts aligned with their field of expertise. ESP focuses on equipping learners with
context-specific language skills, genres, and expressions required in particular occupations [1]-[3]. To
meet the increasing demand for workplace communication, ESP has been widely integrated into tertiary
and vocational education [4], [5]. In this context, ESP emphasizes the functional use of language for real-
world purposes, ensuring that vocational institutions equip learners with industry-relevant competencies
[6].

In Bali, vocational education and training (VET) institutions predominantly orient their programs
toward the hospitality sector, reflecting the region’s economic reliance on tourism. The growing interest
in vocational education is driven by learners’ expectations for immediate employability. Consequently,
alignment with industry needs becomes essential, as insights from the tourism sector help bridge the gap
between classroom instruction and workplace demands [7]. Without such alignment, learners may
encounter significant challenges when transitioning into professional environments.

However, preliminary observations in an English for Food and Beverage Service (FBS) class revealed
substantial limitations in the existing instructional materials. The module used as the primary learning
resource lacks interactive activities that promote active learner engagement. Moreover, the content is not
systematically aligned with the syllabus and provides limited vocabulary, restricted language expressions,
and repetitive exercises. Similar findings that existing ESP modules often fail to address learners’ needs
adequately [8]. This issue is particularly critical given that vocational learners are expected to develop
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both productive and receptive skills [9], [10]. Nevertheless, the current module places disproportionate
emphasis on speaking and writing, with minimal provision for reading and listening input, resulting in an
imbalance that may hinder communicative competence.

The lack of listening input emerges as a central concern. Interviews with instructors indicate
difficulties in sourcing listening materials that reflect authentic hospitality and cruise industry contexts.
This mismatch limits learners’ exposure to realistic communication, which is essential for workplace
readiness. As a result, learners may struggle to comprehend diverse accents, speech rates, and situational
language use in real-life interactions [11]-[13]. Addressing this gap requires the development of context-
specific and authentic listening materials.

In this regard, Generative Artificial Intelligence (GenAl) offers a promising avenue for material
development. GenAl refers to advanced systems capable of generating new and customized content [14],
including audio resources tailored to specific learning contexts. Previous studies have highlighted the
potential of Al in language learning [15], the study about the students and teacher* perspectives about
that tools in asynchronous learning and its challenges [16]-[18] while the research demonstrates the
effectiveness of Al-generated audio tools in enhancing listening instruction [19], [20]. Despite these
advancements, the application of GenAl in developing listening materials for ESP, particularly in
vocational contexts, remains underexplored.

Therefore, this study addresses this gap by conducting a needs analysis as the basis for developing an
Al-integrated English module for Food and Beverage Service. The study specifically focuses on
identifying learners’ necessities, lacks, and wants to inform the design of listening materials using Al-
generated audio. By doing so, this research contributes to ESP material development by positioning Al
not merely as a technological innovation, but as a pedagogically grounded tool aligned with learners’
needs and industry demands.

2. METHOD

This study employed a mixed-method approach within a Research and Development (R&D)
framework, specifically focusing on the analysis phase of the ADDIE model (Analysis, Design,
Development, Implementation, Evaluation). The use of a mixed-method design was intended to provide a
comprehensive understanding of learners’ needs by combining the strengths of quantitative and
qualitative data [21]. Quantitative data enabled the identification of general patterns regarding students’
perceived needs, while qualitative data offered deeper insights into instructional practices and industry
expectations. The study was conducted in a Vocational Education and Training (VET) institution in
Tabanan, Bali. The research specifically focused on students in the Food and Beverage Service major, as
this field requires intensive use of English in authentic workplace interactions, especially for students
undertaking internships abroad or pursuing careers in international hospitality settings.

Data Collection

Data collection was carried out through document analysis, questionnaires, and semi-structured
interviews to ensure methodological triangulation and enhance the validity of the findings. The
instrument matrix is presented below:

Table 1. The Instrument Matrix

Instrument Aim Analysis

Document Analysis  To analyze the alignment among the curriculum, syllabus,
and lesson plan of the English for Food and Beverage

Service subject Descppt} ve
Interview To figure out the perspectives of ESP instructors and Qualitative
industry practitioners
Questionnaires To identify the students' needs, lacks, and wants related to Descriptive
the learning material for English for Food and Beverage Statistics
Service

The documents analyzed included the SKKNI-based curriculum, syllabus, lesson plans, and the
existing FBS module. A questionnaire was administered to students to identify their necessities, lacks,
and wants, following the framework proposed by [22]. The instrument consisted of 19 close-ended items
measured using a five-point Likert scale ranging from strongly disagree (1) to strongly agree (5), and six
open-ended questions to capture more detailed responses. Semi-structured interviews were conducted
with instructors and industry practitioners to obtain in-depth perspectives on instructional challenges and
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workplace communication demands. The interviews focused on: (1) the adequacy of existing instructional
materials; (2) challenges in teaching listening skills; and (3) expectations of English proficiency in real
workplace contexts. This approach aligns with qualitative research practices that emphasize credibility
and dependability [23].

Participants and Informants

The participants of this study consisted of 55 students enrolled in the Food and Beverage Service
program. These students were selected because they had direct experience using the existing module,
making them appropriate respondents for identifying learning needs and gaps.

The informants for the interviews were selected using purposive sampling, based on their expertise
and relevance to the research objectives. The informants included three instructors teaching English for
Food and Beverage Service, and two industry practitioners with experience in the hospitality sector. This
selection ensured representation from both educational and professional perspectives, which is essential in
ESP needs analysis to capture both learning context and target situation requirements.

Data Analysis

Both quantitative and qualitative data analysis techniques were employed to provide a comprehensive
interpretation of the data. Quantitative data obtained from the questionnaires were analyzed using
descriptive statistics, particularly the mean score, to determine the overall tendency of students’ responses
on each item. The use of mean scores is appropriate for Likert-scale data to identify the degree of
agreement and prioritize learners’ needs. Qualitative data from document analysis, open-ended
questionnaire responses, and interviews were analyzed using the interactive model of qualitative analysis
proposed by [23], which involves data condensation, data display, and conclusion drawing and
verification.

3. FINDINGS

The findings of the needs analysis study is structured based on the framework of necessities, lacks,
and wants as proposed by [22], in order to provide a comprehensive understanding of learners’ needs in
the context of Food and Beverage Service (FBS). The findings are derived from multiple data sources,
including questionnaires, interviews, and document analysis, allowing for triangulation and a more robust
interpretation of the data. The results are categorized into three key areas: necessities, lacks, and wants.
The Results of the questionnaires are presented and can be seen in Table 2.

Table 2. Need Analysis Questionnaire Results

No Statement Mean
Score
Needs
1 I need to study English materials that reflect current industry practices in restaurants, cafés, and 4.88
hotels to enhance my practical understanding
2 I need the structured vocabulary list and expressions specifically tailored for effective 4.73
communication in the Food & Beverage service
3 I need listening materials that reflect real communication in modern hospitality settings, 4.75
including handling digital payments and technology-assisted service.
4 I need the exposure to a variety of English accents commonly found in hospitality teamwork to 4.79
improve my listening comprehension through AI-Generated audio.
5 I need listening tasks that simulate real-life communication scenarios, such as order-taking, 4.88
upselling, and effectively handling customer complaints
6 I need to study and practice both receptive (listening and reading) and productive (speaking and 4.77
writing) language skills to have good communication abilities
7 I need Generated Al material or other digital materials that facilitate independent learning 4.83
Lacks
8 I feel like I lack familiarity with authentic restaurant conversations 4.65
9 I do not get enough listening comprehension practice in various Food & Beverage service 4.87

situations during my English learning.
10 I feel like I lack exposure to industry-standard terminology used in F&B in a professional setting ~ 4.56

11 I feel like the listening audio I use does not reflect real communication in Food & Beverage 4.73
service situations.
12 I feel like that I lack confidence when speaking with foreign guests due to limited exposure to 4.85

diverse conversational inputs and contexts
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13 I do not have enough learning materials that help me master the English skills required in Food 4.73
& Beverage service.

Wants

14 I would like the module to incorporate realistic, industry-specific audio to improve the 4.75
authenticity of listening experiences

15 I would like the listening activities to include structured tasks for pre-listening, while-listening, 4.81
and post-listening part

16 I would like to have materials that allow flexibility for classroom and self-study use. 4.67

17 I would like the audio materials to feature a variety of accents, including American, British, 4.83

Australian, Taiwanese, Hong Kong, Turkish, Indian, and others, to expose many different

English pronunciations through Al-Generated listening audio.
18 I would like the module to include dialogues and tasks that simulate real restaurant interactions 4.65
19 I would like to integrate vocabulary lists and pronunciation support to improve speaking skills 4.63

According to questionnaire results, the students perceived needs in learning English for Food and
Beverage Service obtained mean scores ranging from 4.73 to 4.88 on a five-point scale. Additionally,
there is an indication of a high level of perceived difficulty across all aspects with mean scores ranging
from 4.56 to 4.87. In response to the lacks, the students’ wants regarding the development of English
learning materials for Food and Beverage Service reached mean scores ranging from 4.63 to 4.83 which
is indicating a high level of preference for all proposed features.

Necessities

The highest mean scores (4.88) are found in the need for learning materials that reflect current
industry practices and in the need for listening tasks that simulate real-life communication scenarios, such
as order-taking, upselling, and handling complaints. The perception of the students is aligned with the
statement of the industry user:

“Many situations need adequate understanding of English of the waiter or waitress. For example,
offering help, handling reservation, sequence of service, and handling complaints.” - Industry user
2

This fact reinforces the need of alignment between the learning materials and the competencies
demand in the industry.

In addition, the need for exposure to various English accents (4.79) and the integration of listening
materials reflecting real communication (4.75) highlight the importance of listening competence in
dealing with diverse guests in real service situations. Although slightly lower, the need for structured
vocabulary and expressions (4.73) still indicates that students require linguistic support to communicate
effectively. Overall, these findings justify the development of instructional materials that are contextual,
skill-integrated, and supported by authentic audio input.

The findings from the open-ended questions responses reveal a clear pattern of target needs that are
strongly aligned with real Food and Beverage Service communication. Students identified key situations
such as welcoming guests, taking orders, handling complaints, explaining menu items, and managing
reservations as essential areas for listening practice. These situations represent core service interactions
that occur frequently in hospitality settings, indicating that students are aware of the communicative
demands of their future workplace. To study the perception, the instructors have highlighted:

“It is better for us, the instructors and the students, to have listening audio exposure complete with
the transcript. With this way, the students can listen while studying the words or language
expressions through reading. Well, audio visual method I guess.” — Instructor 2

Notably, the inclusion of tasks such as handling payment, serving wine, and responding to guest
requests further emphasizes the need for both procedural and interpersonal communication skills. In
addition, students explicitly reported that speaking and listening are the skills they need the most support
with, suggesting that receptive and productive oral communication remains a primary concern in their
learning process.

Lacks

The highest mean score (4.87) is related to the lack of sufficient listening comprehension practice in
various Food and Beverage Service situations. This suggests that students feel they are not adequately
exposed to listening activities that reflect real workplace communication, which is essential for
understanding guest requests and responding appropriately. This calculation is aligned with the
instructor's answer:
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“The students sometimes get confused if the accent is different, but I find it difficult to find
listening audios that accommodate various accents but still related to the topic I taught.” -
Instructor 1

Therefore, the conventional way of searching for listening audio could not fulfill the need of authentic
audio that speaks several different accents. Similarly, students reported a lack of confidence when
speaking with foreign guests (4.85), which can be linked to limited exposure to diverse conversational
inputs and authentic communication contexts. The result is positively supported by the statement of the
industry user:

“Many of fresh graduates are not ready to interact with guests yet. Their listening is bad. They
cannot respond the conversation because they are stuck and need assistance to understand the
situation.” — Industry user 1

With this saying, listening could not be underestimated since the speech product is often the results of
audio inputs.

Other notable lacks include the perception that existing listening audio does not reflect real
communication (4.73) and insufficient learning materials to support mastery of required English skills in
Food and Beverage Service (4.73). Although slightly lower, students also indicated limited familiarity
with authentic restaurant conversations (4.65) and a lack of exposure to industry-standard terminology
(4.56), both of which remain significant concerns. This finding reinforces the major development on the
existing learning material and highlight a clear gap between current instructional practices and the
communicative demands of the hospitality industry.

Furthermore, the students reported significant gaps through open-ended question that hinder their
ability to achieve the expected competencies. The primary difficulties in listening comprehension include
limited vocabulary, unfamiliar accents, rapid speech, and inadequate grammatical understanding. These
challenges indicate that students are not adequately exposed to varied and scaffolded listening input,
which is crucial for developing comprehension skills in real-life contexts. Furthermore, students
expressed dissatisfaction with the current learning materials, citing issues such as poor illustration quality,
lack of authentic content, insufficient language expressions, and limited examples. This gap is further
reinforced by the students’ difficulty in understanding the core of service interaction, particularly in
handling complaints, explaining menus, and responding to guest requests, which are critical competencies
in professional practice.

Wants

The highest mean score (4.83) is attributed to the need for audio materials that feature a variety of
English accents, a feature that conventional classroom materials cannot replicate. This suggests that
students strongly desire exposure to diverse pronunciation patterns, which is essential for understanding
international guests in real hospitality settings.

In addition, students expressed a strong preference for structured listening activities that include pre-
listening, while-listening, and post-listening stages (4.81). This indicates that students not only need
authentic input but also guided learning processes to support comprehension. The desire for realistic,
industry-specific audio (4.75) further reinforces the importance of authenticity in learning materials.
Meanwhile, students also showed interest in having flexible materials that can be used both in classroom
settings and for independent study (4.67), highlighting the need for accessible and adaptable resources. It
is supported by [15], who reported that Al voice assistants and speech recognition tools enable learners to
encounter diverse pronunciation patterns, allowing them to learn independently at any time

Although slightly lower, the inclusion of simulated restaurant dialogues (4.65) and integrated
vocabulary with pronunciation support (4.63) still received high agreement, suggesting that students value
contextual practice and linguistic support. In addition to the questionnaire results, the industry user

emphasis:
“It can be good if in the classroom, the students have many opportunities to do role-play, learning
case study, speaking and listening practices.” — Industry user 1

The wants perspectives from the students align with the suggestion from the professionals in the
industry. It means that the students are aware that the challenges they are about to have need to be
overcome seriously through in-class simulations and learn from the real cases.

In response to the lacks, open-ended questions in the questionnaire result the students’ wants. Students
expressed a strong preference for audio materials in the form of dialogues and role-plays, indicating the
need for interactive and contextualized learning experiences. This preference suggests that students value
learning through simulated real-life communication rather than passive input. Moreover, their interest in
dialogue-based audio highlights the importance of exposure to conversational language, which can
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support both listening comprehension and speaking performance. The demand for such materials
reinforces the necessity of integrating authentic and scenario-based audio into the learning process.

The analysis of both closed-ended and open-ended questionnaire responses reveals a consistent pattern
regarding students’ needs, lacks, and wants in learning English for Food and Beverage service. The
findings indicate that students require strong practical communication skills, particularly in listening and
speaking, to perform effectively in real workplace situations. However, these needs are not adequately
supported, as students experience limited exposure to authentic listening materials, insufficient practice
opportunities, and low confidence in using English in real interactions. At the same time, students express
a clear preference for realistic, structured, and flexible learning materials, especially those incorporating
dialogue-based audio and varied accents. The statement from the industry user validates the response:

“Highly recommended if you have learning material that can accommodate various accent,

because the guests would be varied from many different countries like France, Australian, India,

Singapore, and so on.” — Industry user 2

This overall pattern highlights a mismatch between students’ learning needs and the current
instructional practices and materials.

4. DISCUSSIONS

The findings of this study reveal a strong interconnection between students’ necessities, lacks, and
wants in learning English for Food and Beverage Service (FBS). Collectively, these three dimensions
demonstrate that vocational students require not only linguistic competence but also authentic
communicative exposure that reflects the realities of hospitality workplaces. The consistency across
questionnaire responses, open-ended answers, instructor perspectives, and industry user feedback
indicates that the current instructional materials have not fully accommodated the communicative
demands encountered in professional settings.

Regarding necessities, students strongly emphasized the importance of learning materials that reflect
authentic industry practices, particularly listening activities simulating workplace interactions such as
handling reservations, upselling products, managing complaints, and responding to guest requests. This
suggests that students strongly prioritize practical, workplace-oriented learning experiences that closely
mirror authentic hospitality contexts. [4] supports that learners' specific needs must define ESP, and that
teachers should concentrate not on general English but on language that serves students' fields of
specialization. In vocational education, particularly hospitality training, communication competence
cannot be separated from situational and procedural contexts because language use is highly dependent on
service encounters and interaction patterns.

The students perceived listening competence as one of the most essential yet underdeveloped skills.
The need for exposure to various English accents and realistic communication contexts demonstrates
students’ awareness that hospitality communication involves interaction with non-native guests from
different linguistic and cultural backgrounds [24]. This finding is particularly important because listening
in ESP contexts is often treated merely as a supplementary skill rather than a core professional
competence. In fact, workplace communication in hospitality industries requires immediate
comprehension, rapid interpretation of guest intentions, and appropriate spoken responses under real-time
pressure. Therefore, insufficient listening exposure may directly affect service performance and
professional confidence.

The incorporation of Al-generated audio is particularly relevant, as it can provide varied accents,
realistic scenarios, repeated listening practice, aligning closely with the students’ identified needs [25],
[26], and assist the teacher in the classroom in skills development and building confidence [27]. This
report are consistent with [28] who found that Food and Beverage Students students identified speaking
as their most critical skill and required materials containing authentic language expressions specific to
their service roles. Speaking skill as a productive skill will influenced by the audio inputs, listening [8].
The perception of the students revealed that they need the integration of the four skills interconnectedly
while enriching vocabularies, learning structured to meet the communicative interaction in workplace
settings.

The identified lacks further reinforce the urgency of improving instructional materials. Students
reported insufficient listening practice, lack of authentic communication exposure, unfamiliarity with
diverse accents, and low confidence when interacting with foreign guests. This reinforces the argument
that ESP instruction must provide context-specific input to prepare learners for target situations [2]. In
ESP contexts, this reflects a misalignment between classroom practices and real-world communication
demands [29]. The statements from industry users strengthen this issue, particularly regarding graduates’
inability to respond spontaneously during guest interactions due to poor listening comprehension. Such
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findings suggest that conventional classroom materials may overly prioritize scripted dialogues and
isolated language exercises while neglecting authentic interactional complexity. The view about
insufficient exposure to meaningful input can hinder the development of communicative competence,
particularly in speaking [30], [31] justify that Al-generated content such as images, texts, audios, and
videos could enhance classroom instructions [32], [33].

The statement from [15] specifically identified that over-dependence on inadequate tools can limit
students' development of authentic communication skills. In this regard, the integration of Al-generated
audio becomes particularly relevant, as it can provide diverse, scenario-based listening materials, simulate
real-life interactions, and offer repeated exposure to authentic language use [25], [34]. Such features are
expected to reduce students’ lacks, especially in listening comprehension, confidence, and familiarity
with professional communication in Food and Beverage Service.

However, the significance of Al-generated audio in this study should not be interpreted merely as
technological innovation. One possible weakness in Al-based language learning is the assumption that
technology itself automatically improves learning outcomes. The findings of this study instead suggest
that technology becomes meaningful only when it addresses pedagogical gaps identified through needs
analysis. In other words, the novelty of Al-generated audio does not lie solely in the use of artificial
intelligence, but in its ability to accommodate authentic, customizable, and context-specific listening
exposure that is difficult to achieve through conventional materials.

Furthermore, the students’ wants reveal that learners are highly aware of the type of instructional
support they need. Their preference for structured listening activities involving pre-listening, while-
listening, and post-listening stages indicates that students do not simply demand exposure to authentic
audio, but also require pedagogically guided learning experiences to enrich and train vocabularies [24]. It
reflects that good materials should guide learners through scaffolded experiences rather than simply
exposing them to input [35]. This finding implies that authentic materials alone are insufficient without
instructional sequencing that supports comprehension and language processing.

Students’ strong preference for dialogue-based audio, role-play activities, and varied accents also
indicates that they value experiential and contextual learning. Hospitality communication is inherently
interactional; therefore, students expect learning activities that simulate real communicative pressure
rather than passive language reception. The industry users’ recommendation regarding role-play and case-
study activities further validates the importance of simulation-based learning in vocational ESP
classrooms. The absence of listening materials and the need for both formal and informal dialogues
suggest that the existing resources do not reflect the diversity and complexity of real communication in
the Food and Beverage industry trend. Up-to-date context of listening audio make the students fond of
learning more about the topic [36].

Overall, these findings justify the development of a comprehensive and flexible instructional module
that integrates authentic, varied, and structured audio materials. Before using Al-Assistance in
assessments [37], classroom instructions and learning material and media [38] should be the focus of
improvement. The use of Al-generated audio is particularly relevant in addressing these wants, as it
enables the creation of diverse accents, realistic scenarios, and repeatable listening practice, which are
difficult to achieve through conventional materials [39], [40]. Therefore, it justifies the development of an
English for Food and Beverage Service module integrated with Al-generated audio to provide authentic,
contextualized, and engaging learning experiences that better prepare students for professional
communication.

More importantly, the interconnected pattern between necessities, lacks, and wants reveals a broader
pedagogical issue within vocational ESP instruction. Students already understand the communicative
realities of the workplace and are aware of the competencies they need to master; however, the
instructional materials currently used in classrooms have not sufficiently bridged the gap between
academic learning and workplace communication. This mismatch may potentially limit students’
readiness for internships and international employment opportunities, particularly in the hospitality
industry, where communication quality directly influences service quality and customer satisfaction.

According to the results of the analysis of students’ needs, lecturer input, curriculum, syllabus and
lesson plans, as well as the existing teaching materials, the developed module is characterized by the
following features: (1) varied learning activities incorporating a range of activities; (2) work-related
knowledge and skills that provides relevant information about professional skills and workplace contexts;
(3) integration of language skills combining reading, speaking, writing, and listening skills
comprehensively and supported by Al-generated listening audio; (4) clear and supportive illustrations; (5)
alignment with syllabus and lesson plan to ensure consistency in the developed module; (6) contextual
vocabulary and grammar use; (7) real context-based activities based on authentic situations encountered
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in the workplace; and (8) ease of accessibility for users, students and instructors. These characteristics
indicate that the proposed module is not designed merely as supplementary material, but as a
pedagogically grounded ESP resource intended to narrow the gap between vocational education and
workplace communication demands.

5. CONCLUSION

This study aimed to investigate the needs of vocational students in learning English for Food and
Beverage Service and to provide a basis for developing an instructional module integrated with Al-
generated listening audio. Drawing on the framework of necessities, lacks, and wants, the findings reveal
a consistent pattern across all data sources. In terms of necessities, students demonstrated a strong
demand for authentic, workplace-oriented materials that reflect real communication in hospitality settings.
Listening competence, particularly exposure to diverse accents and realistic service interactions, emerged
as a critical component of their learning needs. The analysis of lacks identified significant gaps in current
instructional practices, especially the limited provision of listening input, lack of authentic materials, and
low confidence in communicating with foreign guests. These findings indicate a misalignment between
ESP principles and existing teaching materials. The students’ wants highlight a preference for structured,
flexible, and context-specific learning materials, including dialogue-based audio, varied accents, and
scaffolded listening activities. Taken together, these findings confirm that the current English
instructional materials for Food and Beverage Service do not sufficiently support learners’
communicative needs, particularly in listening and speaking skills. This mismatch underscores the
importance of aligning needs analysis with material development. Consequently, this study proposes the
development of an English for Food and Beverage Service module integrated with Al-generated audio.
The integration of Al technology offers practical advantages, such as the ability to generate diverse
accents, simulate realistic communication scenarios, and provide repeated listening exposure. However,
this study also emphasizes that technology should not be viewed as a standalone solution. Its
effectiveness depends on its alignment with pedagogical principles and its ability to complement
authentic communication practices.

6. REFERENCES
[11 L. Anthony, Introducing English for specific purposes. New York: Routledge, 2018. doi:
10.4324/9781351031189.

[2] H. Basturkmen, “ESP research directions: Enduring and emerging lines of inquiry,” Language Teaching
Research Quarterly, vol. 23, hlm. 5-11, 2021, doi: 10.32038/1trq.2021.23.02.

[3] A. Aisyah dan J. Jumaroh, “Teachers’ Perspectives, Practices, and Challenges in English for Specific
Purposes in Non-English Major Students,” scripta, vol. 10, no. 2, hlm. 255-262, Okt 2023, doi:
10.37729/scripta.v10i2.3692.

[4] A. L Ibrahim, “ESP at the Tertiary Level: Current Situation, Application and Expectation,” English
Language Teaching, vol. 3, no. 1, hlm. 200-204, 2010, doi: 10.5539/elt.v3n1p200.

[5] B. Basuki, A. Fajar Isbakhi, dan M. Andrean Syahsurya, “Vocational School Students’ Perspectives on
ESP,” scripta, vol. 10, no. 2, hlm. 270-280, Okt 2023, doi: 10.37729/scripta.v10i2.3434.

[6] K. N. Simanjuntak dan Ratmanida, “Crafting Language for Culinary Excellence: Customizing ESP Content
to Align with Student and Industry Needs,” Voices of English Language Education Society, vol. 8, no. 2,
hlm. 522-531, 2024, doi: 10.29408/veles.v8i2.26093.

[71 M. Nova dan N. K. H. Lastari, “Industries’ Perspectives on the Need of English for Tourism and Event
Learning Design in Hybrid-Technology Era,” dalam Proceedings of the International Conference on
Sustainable Green Tourism Applied Science, Atlantis Press International, 2024. doi: 10.2991/978-94-6463-
622-2.

[8] N. N. Yuliantini, N. M. Ratminingsih, N. A. J. Putra, dan N. L. P. S. Adnyani, “The Effect of Job-Related
English Learning Materials for Mobile Learning Implementation on Students’ English Mastery,” Theory
and Practice in Language Studies, vol. 14, no. 12, hlm. 3778-3784, 2024, doi: 10.17507/tpls.1412.11.

[91 L. Konstantinidou, K. Madlener-Charpentier, A. Opacic, C. Gautschi, dan J. Hoefele, “Literacy in
vocational education and training: scenario-based reading and writing education,” Reading and Writing,
vol. 36, no. 4, hlm. 1025-1052, 2023, doi: 10.1007/s11145-022-10373-4.

[10] N.P. A. Resmayani dan I. N. T. D. Putra, “Analysis of Productive and Receptive Skill Languages on The
Common ASEAN Tourism Curriculum (CATC) Toolboxes For Vocational Students Hospitals Study
Program,” Journal of LanguageTeaching English and Applied Linguistic, vol. 1, no. 1, hlm. 25-33, 2022,
doi: 10.56517/jteal.v1il.4.

[11] Hari Purnomo Asmoro Aji, S. Widodo, E. S. Masykuri, dan I. 1. Nugraheni, “Students’ Problems in
Building up English Vocabulary,” scripta, vol. 10, no. 1, hlm. 44-58, Mei 2023, doi:
10.37729/scripta.v10i1.2353.

8| Vol. 13 No. 1 May 2026 I. W. S. W. Asnadi, N. M. Ratminingsih, M. H. Santosa, N. K. H. Lastari



[12]

[13]

[14]

[15]

[16]

[17]

(18]

[19]

[20]
[21]
[22]
[23]

[24]

(23]

[26]

[27]

[28]

[29]

[30]

[31]

[32]

[33]

9| Vol.

E. S. M. Masykuri, “Self-Motivation in Using English on Group Ppresentation in Student of SMK
Muhammadiyah Kajen,” dalam Contemporary Issues in English Linguistics, Literature, and Education.,
vol. 1, 1 vol.,, Yogyakarta: UIN Sunan Kalijaga, 2017, hlm. 95-100. [Daring]. Tersedia pada:
http://digilib.uin-suka.ac.id/id/eprint/23594

B. Agung Prasojo, A. Ngafif, A. Nuriza Johan, E. Sunjayanto Masykuri, dan B. Basuki, “The Analysis of
Difficulties in Speaking English Encountered by Non-English-Students,” jibsp, vol. 2, no. 2, hlm. 121-133,
Nov 2023.

Z. Lv, “Generative artificial intelligence in the metaverse era,” Cognitive Robotics, vol. 3, no. May, hlm.
208-217, 2023, doi: 10.1016/j.cogr.2023.06.001.

N. V. F. Liando, D. P. Tatipang, R. Rorimpandey, T. Kumayas, K. Saudah, dan I. Iskandar, “Al-Powered
Language Learning: A Blessing or a Curse for English Language Education?,” Studies in English
Language and Education, vol. 12, no. 1, hlm. 301-311, 2025, doi:
https://doi.org/10.24815/siele.v12i1.34842.

E. Masykuri, I. Mezentse, N. M.S, N. Anastasi, dan Y. Kamin, “New Perspectives of Flipbook as
Asynchronous English Reading Media,” Journal of Languages and Language Teaching, vol. 12, hlm. 1538,
Jul 2024, doi: 10.33394/jollt.v12i3.11352.

E. S. Masykuri dan E. K. Alekseevna, “Enhancing Vocabulary Acquisition through Asynchronous
Learning: The Use of YouTube Channels in Indonesian Secondary Classrooms,” Lensa: Kajian
Kebahasaan, Kesusastraan, dan Budaya, vol. 15, no. 1, hlm. 174-193, Jun 2025, doi:
10.26714/lensa.15.1.2025.174-193.

E. Sunjayanto Masykuri, K. Ekaterina Alekseevna, dan I. Ike Nugraeni, “Designing Asynchronous Digital
Media for Teaching Reading Comprehension by Implementing Task-Based Learning,” jet, vol. 6, no. 1,
hlm. 109-125, Jan 2025, doi: 10.51454/jet.v611.485.

T. N. Fitria, “Using Naturalreader: a Free Text-To-Speech Online With Ai-Powered Voices in Teaching
Listening Toefl,” ELTALL: English Language Teaching, Applied Linguistic and Literature, vol. 4, no. 2,
hlm. 1-17, 2023, doi: 10.21154/eltall.v4i02.6305.

E. S. Maskuri, “Non-English speakers’ perspectives on the utilization of Padlet,” TLEMC, vol. 8, no. 2,
hlm. 117-126, 2024, doi: https://doi.org/10.37058/tlemc.v8i2.13440.

A. Mackey dan S. M. Gass, Second Language Research Methodology and Design, 2nd ed. New York:
Routledge Taylor & Francis Group, 2016.

T. Hutchinson dan A. Waters, English for Specific Purposes: A learning-centred approach. Cambridge:
Cambridge University Press, 1987. doi: 10.1017/CB0O9780511733031.

M. B. Miles, A. M. Huberman, dan J. Saldana, Qualitative Data Analysis, 3rd ed. California: SAGE
Publications, Inc., 2014.

A. Tananykhina, L. Neudachina, N. Timchenko, dan A. Dudkina, “Four-phase method in esp listening:
Applying topic-based dialogue-interviews for international relations,” The Journal of Teaching English for
Specific and Academic Purposes, vol. 9, no. 2, hlm. 279-289, 2021, doi: 10.22190/JTESAP2102279T.

A. S. Al-tamimi dan W. R. A. Bin-Hady, “Al Technology in The ESP Context : Uses and Concerns among
Architectural Engineering Students at Hadhramout University,” International Journal of Multilingualism
and Languages for Specific Purposes, vol. 6, no. 2, hlm. 55-73, 2024, doi: 10.52919/ijmlsp.v6i02.53.

D. P. Ramendra, M. D. S. Suyasa, dan I. L. M. A. Susanti, “Exploring Al-based Engvit Applications for
Vocational High School Students,” International Journal of Elementary Education, vol. 9, no. 2, hlm. 230—
236, 2025, doi: https://doi.org/10.23887/ijee.v9i2.96275.

M. H. Santosa dan N. M. Ratminingsih, “‘It’s cool but ...”: Future Teachers’ Perception of Generative Al in
an Under-represented EFL Blended Learning Context,” The Electronic Journal for English as a Second
Language, vol. 29, no. 4, hlm. 1-20, 2026, doi: 10.55593/ej.29116a2.

G. S. Praptono, L. P. Artini, dan I. W. Suarnajaya, “Developing English Learning Materials For Food And
Beverage Service in Singaraja Hotel School,” Journal of Education Technology, vol. 4, no. 1, him. 7, 2020,
doi: 10.23887/jet.v4i1.23524.

O. A. Lasekan, A. F. Moraga-Pumarino, dan V. Pachava, “Using Needs Analysis to Foster Sustainability of
Business English Courses: A Case Study of a University in the South of Chile,” Sustainability
(Switzerland), vol. 15, no. 22,2023, doi: 10.3390/sul152216074.

X. Huang, D. Zou, G. Cheng, X. Chen, dan H. Xie, “Trends, Research Issues and Applications of Artificial
Intelligence in Language Education,” Educational Technology and Society, vol. 26, no. 1, hlm. 112-131,
2023, doi: 10.30191/ETS.202301 26(1).00009.

B. Chung dan K. H. M. Bong, “The Effectiveness of Al-Assisted Language Learning: Possibilities of
Facilitating the Intelligibility of Korean-Accented English,” The Journal of Asia TEFL, vol. 21, no. 3, hlm.
520-535, 2024, doi: 10.18823/asiatefl.2024.21.3.1.520.

W. M. Lim, A. Gunasekara, J. L. Pallant, J. I. Pallant, dan E. Pechenkina, “Generative Al and the future of
education: Ragnar6k or reformation? A paradoxical perspective from management educators,”
International Journal of Management Education, vol. 21, no. 2, hlm. 100790, 2023, doi:
10.1016/j.ijme.2023.100790.

D. G. Takale, P. N. Mahalle, dan B. Sule, “Advancements and Applications of Generative Artificial
Intelligence,” Journal of Information Technology and Sciences, vol. 10, no. 1, hlm. 20-27, 2024.

13 No. 1 May 2026 1. W. S. W. Asnadi, N. M. Ratminingsih, M. H. Santosa, N. K. H. Lastari



[34] W. C. H. Hong, “The impact of ChatGPT on foreign language teaching and learning: opportunities in
education and research,” Journal of Educational Technology and Innovation, vol. 5, no. 1, hlm. 37-45,
2023, doi: 10.61414/jeti.v5i1.103.

[35] B. Tomlinson, Developing Materials for Language Teaching : Chapters From The First Edition, 2nd ed.
Bloomsbury Academic, 2014.

[36] I. Humeniuk, O. Kuntso, N. Popel, dan Y. Voloshchuk, “Mastering Listening Comprehension At ESP
Classes Using TED Talks,” Advanced Education, vol. 8, no. 17, hlm. 27-34, 2021, doi: 10.20535/2410-
8286.226733.

[37] Y. L. Baruna, A. N. Johan, dan E. S. Masykuri, “An Analysis of Students’ Grammatical Errors with Al
Assistance in Writing Descriptive Texts,” Scripta:English Department Journal, vol. 12, no. 1, him. 98-109,
2025, doi: 10.36085/telle.v5i2.8265.

[38] L. Izzah, M. S. Hadi, dan Hasrafi, “Android Application for Writing Skill: Chatbot as a Learning Media at
Home for Adult,” Scripta: English Department ..., vol. 10, no. 1, hlm. 1-9, 2023, doi:
10.37729/scripta.v10i1.2715.

[39] Z. Lv dan L. Zhang, “Investigating the Effectiveness of Artificial Intelligence in English Listening
Teaching: A Case Study of the New Concept English AL, International Journal of Web-Based Learning
and Teaching Technologies, vol. 20, no. 1, hlm. 1-20, 2025, doi: 10.4018/IJWLTT.381303.

[40] T. Natalia, “Using Ai in Teaching Maritime English,” dalam Education and Science of Today: Intersectoral
Issues and Development of Sciences, 2024, hlm. 358-360. doi: 10.36074/logos-18.10.2024.083.

10| Vol. 13 No. 1 May 2026 1. W. S. W. Asnadi, N. M. Ratminingsih, M. H. Santosa, N. K. H. Lastari



